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ABSTRACT 

This executive stimmary reports particulars concerning 
the development of guidelines and strategies for training preservice 
and inservice elementary school educators about parent involvement, 
and provides a copy of the training materials. After a brief 
introduction, major recommendations from previous research on parent 
involvement training for teachers are listed, and the need for 
additional training is pointed out. The process through which the 
guidelines and strategies were developed is described, assumptions 
guiding their development are stated, and definitions of terms used 
in the guidelines and strategy, statements are provided. The 
guidelines and strategies concern parent involvement in two areas: 
support for children* s learning, and shared educational 
decision-making. Guidelines for each area focus on knowledge, 
understanding, and skills. Strategies for each area deal with 
preservice and inservice training. All guidelines and strategies 
provided are organized in terms of personal, practical, and 
conceptual frameworks. Generally, the materials are designed to serve 
as a basis for expanding, increasing sensitivity to, and soliciting 
parent cooperation, support, and input into education. While intended 
for use in a range of teacher training situations, the guidelines and 
stategies were not meant to be, and do not constitute, a prescriptive 
plan for parent involvement teacher training. (RH) 
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Introduction 



The Parent Involvement in Education Project (PIEP) has as its major 
goal to help in building more effective partnerships between 
homes/communities and the public schools. In the previous four years, the 
Parent Involvement in Education Project has surveyed parents and educators 
and found that parent involvement in the educational process is strongly 
supported by parents and educators. The results of the surveys also 
indicate that additional training, especially for preservice and inservice 
elementary teachers, is necessary to enhance effective parent involvement. 
Thus, efforts of the Parent Involvement in Education Project during this 
year of work have focused on developing guidelines and strategies for 
training both preservice and inservice elementary school educators about 
parent involvement. 

This executive summary reports on highlights concerning the development 
of guidelines and strategies for training both preservice and inservice 
elementary school educators about parent involvement. These guidelines and 
strategies have tHTe^p^otential' for expanding parent involvement in education 
through teacher training. Ultimately, parent Involvement in education can • 
help build the much needed partnership between parents and schools which in 
turn can help foster excellence in education. Preparing teachers to help 
facilitate this partnership is an important part of the process^ 

From the teachers' perspective, increased contact with parents has 
added to the demands traditionally associated with the teacher role. 
Teachers are now expected to develop skills in working with parents and 
taking leadership roles when working with advisory groups. These are in 
addition to the fundamental skills they must acquire which pertain to 
classroom instruction. Although additional teacher competencies are 
needed due to the increase of parent involvement, they are generally not 
addressed in the professional training programs for teachers. Training for 
teachers has continued to stress classroom teaching skills while more or 
less neglecting the new skills where teachers involve parents in the 
education of their children both at home and at school. 

Research results from the PIEP's previous surveys of parents and 
educators has indicated that more training for teachers is necessary to 
increase the effectiveness of parent involvement. Using the following 
major reconwiendations from its previous research studies, the PIEP has 
developed a set of guidelines and strategies for training both preservice 
and inservice elementary school educators about parent involvement. 

Major Recommendations From Previous Research : 

o Parent involvement at both the preservice and inservice elementary 
teacher training level should be taught in a developmental sequence 
that progresses from learning about the more traditional types of 
parent involvement where parents are asked to cooperate with school 
staff, to the types of parent involvement in which school staff 
provida assistance to parents, and, then toward the types where 
parents and school staff work together essentially as partners in 
education. 



0 Preservice elementary teacher education as well as inservice teacher 
staff development must, as a priority, focus on providing partici- 
pants with an overview of or background about the parent involvement 
movement as well as providing them with knowledge, understanding, 
and skills regarding major aspects of parent involvement in 
education (e.g. the personal, practical and conceptual frameworks). 

0 Parent involvement must be presented to elementary preservice and 
inservice/teachers so that it is viewed as an integral part of their 
preparation, rather than an attachment to it. As such, teachers 
will need to learn how to enhance teaching and learning success; how 
to develop better, more of a partnei'Ship with parents; how to help 
develop broader community support for the schools; and how to make 
cooperation between home and school more synergistic. 

0 The parent involvement teacher training sequence needs to address 
specific knowledge bases related to the various kinds and levels of 
parent involvement. For example: teachers should be taught the 
differences between teaching children in the classroom and teaching 
or working with their adult parents to become more involved as home 
tutors. 

0 After assisting preservice and inservice teachers to examine and 
identify their attitudes toward parent involvement, broaden their 
perspectives concerning the value/impact of parent involvement, and 
acquire the relevant knowledge and understandings regarding the main 
kinds of parent involvement, they should be provided practical 
opportunities or experiences to develop and sharpen skills in 
working with parents. 

0 Inservice parent involvement teacher training in order to more 
effectively enhance teachers' knowledge, understandings, skills, 
attitudes and motivations for working more collegially with 
parents will need to consist of a series of sequenced workshops 
rather than a one-day, one-time workshop effort. 

0 Principals and other administrators must be included in parent 
involvement training as they often set the rules and norms in the 
schools. If they are not aware of the benefits of parent 
involvement, or not skilled in working with parents, they may set 
norms for teachers that discourage them from using the skills or 
knowledge acquired regarding parent involvement. 

0 To encourage all school staff in school districts to develop better 
relations as well as work with parents, moreso as partners in 
education, formal district policies need to be written that clearly 
spell out the commitment to parent involvement. Responses from our 
superintendents* and school board presidents' surveys indicate that 
existence of formal written policies encouraging parent involvement 
is directly related to increased levels of a variety of parent 
involvement activities in schools. 

0 In designing school district parent involves ^t programs, the 
various types of parent involvement must be viewed as a 
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developmental sequence, from the teachers' and the parents' point of 
view. Increasing parent involvement in the role of audience 
requires comparatively less effort and skill on the part of both 
teachers and parents than would parent involvement as home tutors. 
Therefore, interests, skill levels, and estimates of available time, 
especially on the part of parents, must be considered when deciding 
which types of parent involvement are to be the focus of program 
efforts. 

0 School district, building, and/or classroom parent involvement 
efforts need to establish program activities based on the premise 
that parents are as equally important to children's academic success 
as educators. This will necessitate providing parents with more of 
a participatory role in all educational matters. 

0 Parents need to be more fully involved at all levels of the 

educational system so that they can (a) strengthen the capacity of 
their families to establish appropriate learning environments, (b) 
provide meaningful home learning experiences, and (c) support/ 
reinforce school learning activities. 

0 Parents should be provided with more educational information, more 
opportunities to share their insights/concerns, and more training, 
as needed, for the roles with which they can, or wish to be involved 
in education. This can serve as a means of strengthening parents' 
ability and status as partners in the education of their children. 

0 Parents must be provided opportunities, through parent involvement, 
to interact with, be informed about, referred to, and learn how to 
deal with those agencies, organizations, resources or networks 
available in their communities. This should enhance their abilities 
to arrange for and/or care for family needs in a more 
self-sufficient and efficient manner. 

Need for Present Work 

Results from PIEPs surveys clearly indicated a need for training 
preservice (undergraduate) and inservice elementary teachers in the area of 
parent involvement. A previous review of the literature revealed that no 
teacher training materials existed that were research based, systematized 
theoretically, logically sequenced and accompanied by specific strategies 
for teaching parent involvement to teachers. Thus, few of such materials 
were available to teacher trainers on a widespread basis and, of those that 
were, not many were research/theory based and developed from the 
perspectives of key parent involvement stakeholder groups. 

A decision was made by Project staff not to develop materials which 
were completely prepared and ready for use as courses, modules, or programs 
for parent involvement teacher training. Rather, it was agreed that a set 
of research-based guidelines and strategies for parent involvement teacher 
training would be more practical. As such, these would provide a 
theoretical /research framework for materials which allows teacher trainers 
to utilize their creativity and flexibility in developing the more viable 
approaches to parent involvement teacher training. 



with the guidelines and strategies, the variety of parent involvement 
teacher training materials available to teacher trainers could be more 
systematically organized, grouped, and utilized. They would also enable 
teacher educators to determine how much depth their parent involvement 
training effort would have in their coursework, workshops, seminars, etc. 
This kind of flexibility is important to teacher educators, especially when 
the amount of time available for parent involvement instruction will vary. 

The guidelines and strategies focus on parent involvement in children's 
education at home as well as at school and on parent involvement in various 
aspects of school governance based upon PIEP's research findings. This 
research also suggests that these guidelines and strategies provides 
specific information about the things teachers need to know, feel, 
understand and do regarding the involvement of parents in children's 
education. 

Results from the teacher educators' survey indicated that they have 
available materials that provide broad theoretical frameworks for 
developing parent involvement teacher training activities nor do they have 
a comprehensive set of r-^lated strategies to implement the activities. 
Thus, Project staff saw a need to develop a set of research-based 
guidelines and strategies for training preservice as well as inservice 
elementary teachers in the area of parent involvement at home and school. 
Further, staff surmized that this information needs to be shared with 
teacher educators, staff development/inservice specialists (state and 
local), parent involvement program staff, and other stakeholder groups in 
the SEDL region. As a result, this year of project work centered around 
responding to these needs. 

Development of Guidelines and Strategies 

The guidelines and strategies were developed by a comprehensive process 
which utilized the recommendations from previous surveys of the key 
st<ikeholders in parent involvement (teacher educators, principals, 
teachers, parents, and school governance persons), a thorough review of the 
literature, need-sensing among experts and college/university faculty 
regarding what teacher training about parent involvement should include, 
and assessments of a draft version of the guidelines and strategies by 
parent involvement experts, faculty from colleges and universities, 
representatives from local, intermediate, and state education agencies, and 
parent-teacher association leaders. 

More information about the specific procedures used in developing the 
guidelir.as and strategies can be found in the Parent Involvement in 
Education Project's 1984 Annual Report through ERIC. In addition, executive 
summaries from previous years and an annotated bibliography are available 
as separate documents. 

The guidelines and strategies were divided into two topic areas. They 
are as follows: 



A. Strategies for Training Teachers about Parent Involvement in 
Children's Learning, 



B, Strategies for Training Teachers about Parent Involvement in Shared 
Educational Decision-Making. 

Each of the topic areas is subdivided into parts as indicated by Figure 
One, Each set of guidelines contains knowledge, understanding, and skills 
as well as related strategies for preservice/inservice training. 



FIGURE ONE 

CATEGORIZATION OF GUIDELINES AND STRATEGIES 



A. GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT 
INVOLVEMENT IN CHILDREN'S LEARNING. 



Guidel ines 



Strategies 



Knowledge 



Understanding 



Skills 



Preservice 



InservicG 



B. GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT 
INVOLVEMENT IN SHARED EDUCATIONAL DECISION-MAKING. 



Guidel ines 



Strategies 



Knowledge 



Understanding 



Skills 



Preservice 



Inservice 



After considerable input, assessment, and revision, the guidelines and 
strategies represent a synthesis of the five surveys of the previous four 
years, the literature review, and the need sensing of experts and 
college/university faculty regarding teacher training in parent 
involvement. Three essential components of the ideal teacher training 
program in the area of parent involvement were identified. These are: the 
personal framework, the practical framework, and the conceptual framework. 
An overlapping of these three components represents the ideal teacher 
training program in the area of parent involvement. Figure Iwo illustrates 
the ideal teacher training program in more detail. 
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THREE ESSENTIAL COMPONENTS OF THE IDEAL 
TEACHER TRAINING PROGRAM IN 
THE AREA OF PARENT INVOLVEMENT 




Note: In the figure above, the shaded area represents the ideal teacher 
training program in the area of parent involvement. The ideal teacher 
training program contains part of all three frameworks: personal, 
practical, and conceptual. 



A. Personal framework 

Knowledge, understanding, skill 




elf 
chocls 
parent 
community 



B. Practical Framework 

Knowledge, understanding, skills 




rogram 
effective methods 
interpersonal communication 
limitations 



C. Conceptual Framework 

Knowledge, understanding, skill 




history 
theory 
research 

developmental nature 



Figure 2 
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Assumptions 



Four assumptions are essential to the development of the guidelines and 
strategies. These assumptions reflect the basic philosophy of the Parent 
Involvement in Education Project* The assumptions are as follows: 

!• Parents are important participants in the education of children and 
youth. Parent involvement in a child's education is a major factor 
for improving school effectiveness, the quality of education, and a 
child's academic success. Family participation relates to the 
eventual success of learners because it helps reinforce school 
learning, allows learners to relate home/community experiences to 
school activities, and enables education to tap a rich potential of 
resources and experience bases for its learning program. Parents 
should be partners in the educational process. 

2, The attitudes of teachers and educators are critical to the 
development of effective parent involvement programs and 
activities. It is not enough to have knowledge and skills about 
parent involvement; understanding is also important, 

3, Parent involvement is a developmental process that must evolve over 
time. The traditional activities of audience or school program 
supporter are at the beginning of the continuum and shared 
decision-making is at the other end of the continuum. Effective 
parent involvement must include a range of opportunities on this 
continuum. 

4, The guidelines and strategies are intended as an ideal program 
outline for training teachers about parent involvement. They are 
intended as a heuristic, or starting point, to be modified on the 
basis of individual student, teacher, school, or school district 
needs. 

Key Definitions 

The following operational definitions are provided which help interpret 
the use of these terms in our guidelines and strategies: 

!• Parent Involvement - any of a variety of activities which allow 
parents to participate in the educational process at home or in 
school, such as information exchange, decision sharing, volunteer 
services for schools, home tutoring/teaching, and child advocacy, 

2, Guideline - a key indication of either some knowledge, understanding 
or skill needed by teachers to more effectively involve parents in 
education, 

3, Strategy - a method or approach to training teachers in the 
successful acquisition of certain parent involvement knowledge, 
understanding or skill, 

4, Knowledge - information, facts, principles, theories or models, 
etc, concerning parent involvement in education that teachers need 
to be acquainted or familiar with. 
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5. Understanding - personal interpretations based upon comprehension, 
awareness or cognition of relationships among various variables or 
factors by teachers that are needed as part of their preparation for 
involving parents in education. 

6. Skills - the abilities, competencies, techniques, expertise that 
teachers need to develop as preparation for involving parents in 
education, 

7. Preservice Training - training for students in teacher training 
programs, training for prospective teachers. 

8. Inservice Training - training for teachers employed in schools. 

The Guidelines and Strategies 

Project staff developed the ideas generated by the previous research, 
literature review, and need-sensing into short paragraphs about each 
knowledge, understanding, and skill area. The strategies for both 
preservice and inservice teachers were developed in relationship to these 
areas. The guidelines and strategies are arranged so that there is a 
linear relationship between each knowledge, understanding, and skills item 
with preservice and inservice strategy. 

The word "teacher" is used in the guidelines to include both preservice 
and inservice teachers with the understanding that some inservice teachers 
without previous training in parent involvement may need the same training 
as preservice teachers and that other inservice teachers may only need 
selected aspects of the training of the training recommended for preservice 
teachers. The guidelines and strategies are designed for adaptation to 
meet the individual strengths, needs, and concerns of teachers as well as 
local school districts. Further, they can be adapted to the individual 
teaching styles of teacher trainers. The guidelines and strategies are 
presented on the following pages. 
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Knowledge 



«llOtll«S MD SIMTIfiltS m TMIIIIII& lEMHRS MIOUT PHREKT INVOLIIEIf KT TO SUPPORT CHIIOREICS LENtNING 

anMiiS 



A. Persona) FraiKMrk 



0 Teachers need to im about what their m 
attitudes, beliefs, and values are with re- 
spect to parent Involveient, Such infona- 
tion provides teachers Nith a basis for de- 
temlning hON relevant and effective their 
m approaches will be tOMard planning, de- 
veloping, and inplenenting parent involve- 
nent efforts to support children's 
learning. 



0 Teachers need to linw about the features of 
a school and school district. Knotting 
about a school's as Mel I as a school dis- 
trict's characteristics is important be- 
cause It helps teachers focus parent in- 
volvement efforts tward the uniqueness of 
a school. 



0 Teochers need to ItnoH about the iiRportance 
of Individual interests, strengths, needs, 
and characteristics of parents as a child's 
first teacher. Familiarity with the dl- 
versity of education, family structures, 
Morlt experiences, socio-economic levels, 
and cultures Mil I aid teachers in 
developing more effective programs or acti- 
vities for parent involvement that 
support children's learning. 



0 Teachers need to knoH about the individual 



ilndefStindlWB 



A. Personal FraneMorli 



0 Teachers need to appreciate the likeness 
es and differences when compared to 
others of their omi attitudes, beliefs, 
and values regarding parent involvement. 
Being aware of this hIII help teachers 
choose appropriate parent Involvement ac- 
tivities that are viable for their 
psychosocial makeup, the school environ- 
ment and the parents Nith Hhm they Nork. 



0 Teachers need to be sensitive to a 
school's as Nell as a school district's 
environment In order to develop appro- 
priate program plans or activities for a 
school, 



0 Teachers need to comprehend the conplexi' 
ties involved In working with diverse 
groups of parents within a comunity. 
Parents bring with then varied back- 
grounds of beliefs, values, attitudes, 
interests, concerns, resources, and ex- 
periences that 'Mill directly affect how 
and Mhsn these parents will participate 
in programs to support their children's 
learning. 



0 Teachers need to be sensitive to the 



itmr 



A. Personal Framework 



0 Teachers need to be able to objectively 
identify and examine their own values, 
attitudes, and capabilities for parent 
Involvement that support children's 
learning. Teachers must be able to util- 
ize this knowledge about themselves In de 
veloping their parent Involvement pro- 
gran or activities which support child- 
ren's learning. 



0 Teachers need to be able to Identify and 
recognize the unique features of a 
school as well as a school district. 
Teachers need to be able to obtain facts' 
about a school's as well as a district's 
history, leadership, organization, cli- 
mate and other features and then be able 
to incorporate these characteristics Into 
a viable pla>i of parent involvement ef- 
efforts to suprt children's learning. 



0 Teachers must be able to assess the in- 
terests, strengths, needs and character 
istlcs of parents, Teachers also must be 
able to accurately apply this informa- 
tion about parents to appropriate ways 
of developing parent involvement which 
supports children's learning. Skills in 
adult learning are critical aspects of 
parent involvement efforts to support 
children's learning. 



0 Teachers need to be able to Identify dif- 
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BIIDEUKS m SIMTEBIES FOR IMININS TEACHERS m PHRENT INVWT TO SUPPKT DUIOT'S lEARNlli; 



A. Personal FrMeNork (conliniied) 



uniquenesses of school coiimnUies. Knoti- 
ledge about the iinii|ueness of a cotnunily 
Mill help teachers focus on parent Involvi;- 
nenl efforts to support children's learning 
which are nost relevant to the school con- 
nunily's needs and practices. 



B. Practical FraneNork 



Teachers need to km about various models 
of parent Involvenent to support children's 
learning including both voluntary and leg 
ally mandated prograis. k overvieNof 
these najor udels will provide teachers 
with 1 broader perspective concerning par 
enl involvenent to support children's 
learning. 



Teachers need to know about a wide variety 
of effective lethods for Involving parents 
In children's learning. k\ overview of the 
nany effective lethods will help teachers 
develop their own prograi or activities for 
parent involvenent in children's learning. 



A. Personal Framework (continued) 



differences between and within connuni- 
ties. Teachers need to understand both 
the importance of building a program frcm 
where the coiiininlty is and how conKanity 
differences relate to differences in ap- 
proaches to parent involvenent programs 
which support children's learning. 



B. Practical Framework 



Teaci/drs need to appreciate the specific 
ways in k^lch various models (both volun 
tary and legally mandated) of parent In- 
volvement work to suppofj children's 
learning. The complexities Involved in 
different models will help teachers real< 
ize the Importance of considering a wide 
variety of approaches for supportinrj 
children's learning through parent in- 
volvement. 



0 Teachers need to understand the appropri- 
ateness of specific methods for Involving 
parents In efforts to support children's 
learning. An appreciation of a variety 

' of methods for developing parent involve- 
nent to support children's learning will 
help teachers determine Mhich methods 
best match the needs of their program or 
actlvnies. 



L Personal Framework (ccnlinued) 

ferences between and wlibfn cflMunilies. 
Teacliers also need skills to appropriately 
utilize these perceptions In planning 
parent Involvement programs or Klivllles 
to support children's learning, Hinan re- 
lations skills are particularly Important 
for working with people fron diverse 
backgrounds. 



B. Practical Framework 



0 Teachers need skills In identifying, ac- 
cessing, and evaluating specific models 
of parent involvement to support child- 
ren's learning, particularly in their 
school, district, stale, or region. 
Teachers must be able to utilize and/or 
adapt the successful parts of other 
models In developing their own parent in- 
volvement program or activities. 



0 Teachers need skills In identifying, ac- 
cessing, and critiquing methods of parent 
Involvement to support children's learn- 
Ing. Some specific skills teachers need 
are in the areas of connunlcatlon (both 
oral and written), conferencing with 
parents, pblem solving with parents, 
working with parents on Instructional 
activities, home visits, and leading 
small and large group discussion with 
parents. 
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ailDttlKS NO SIWTEGIES FOR IRMIIIMI lEACHERS «OUT PMEIIT IWOWEItllT TO SOPPORT DULOREII'S lEMWIfll 



mm 




inderstindtnjj 


Skills 


B. Praclical FrMewrIt (conllnued) 


B. Practical FrameHork (continued) 


B. Practical Framework (continued) 


0 Teachers need to knoN about Interpersonal 
coonuRlcatlon and hunan relations. Tea- 
chers need to know b to comwnlcate ef* 
fectlvely with people In both positive and 
negative slluallons, 


0 Teachers need to understand how their In- 
terpersonal comaunlcatlon and relation- 
ships with people affect the development 
of their parent Involvenent program or 
activities. 


0 Teachers must be able to effectively com- 
municate with people In a wide variety 
of both positive and negative situations. 
Teachers must be able to liandle apathy, 
consensus, and conflict resolution. 


0 Teachers need to im about potential prob- 
lems In developing parent involvenent pro- 
grais to support children's learning. 
XnoMing about potential llnltatlons and 
areas of conflict mIII provide teachers 
ullh a franeuork to deal Mith such con- 
slrainls In their prograii or activities. 


0 Teachers need to understand how some of 
the potential problems such as time, 
cost, attitudes, support and special In- 
terest groups affect parent Involvement 
programs or activities to support child- 
ren's learning. Teachers should be aware 
of these limitations as they establish 
the goals and objectives for parent Ir.- 
volvement programs and activltes wlilch 
support children's learning. 


0 Teachers must be able to work within the 
llmllatlbns of parent Involvement to su- 
port children's learning and develop ap- 
proaches to overcome the potential prob- 
lems such as time, cost, attitudes, sup- 
port and special Interest groups. 


C. Conceptual FraoieHork 


C. Conceptual Framework 


C* Conceptual Framework 


0 Teachers need to knoM about theories re- 
garding parent Involvemenfi inpact on 
children's learning. Theories of parent 

1 Aft* A 1 II a1 a a J I 1 JJ^A 1 lit 

involvenienl Mill provide teachers with a 
conceptual franewrk for working with 
parents to Inyrove children's learning. 


0 Teachers need to comprehend how the in- 
creasing complexity of societal-educa- 
tional issues sffects the ways In which 
parent involvement in children's learning 
Is conceptualized. Teachers need to un- 
derstand which theories are nost appro- 
priate for the development of their par- 
ent Involvement program or activities. 


0 Teachers must be able to Identify and 
analyze a variety of theories concerning 
the Importance of parent Involvement' In 
children's learning. Teachers must be 
able to utilize various theories In es- 
tablishing the framework (goals, objec- 
tives, activities) for Ihelr parent In- 
volvemenl efforts which support child- 
ren's learning both at hane and at 
school. 
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GUlKLIffiS MO STRAIEGIES FOR TRAIIIIIIG TEACHERS MOUT PMtENT INVOLVEICIir TO SUPPORT CHILDREN'S LEHRNING 



GUID{IIIIE$ 


MMieoge 


Understindln!) 


Skills 


C. Conceptual Frineworlt (continued) 


C. Conceptual FraneMork (continued) 


C, Conceptual FraneMork (continued) 


0 Teachers need to knoN. about the history of 
parent jnvolveient Hith respect to Its sup- 
port of children's learning. The history 
of parent Involvenent nIII help teachers 
focus attention on growth and developnent 
of parent Involvenent to support children's 
learning. 


0 Teachers need to appreciate the benefits 
that can be oained in vieulna narent in- 
volvenent fru« its early stages to the 
current cMplex aspects regarding child- 
ren's learning. Understanding the his- 
tory of parent involvenent in regard to 
children's learning hIII help teachers 
better plan for the present and the 
future. 


0 Teachers nust be able to recognize and 

rplxtfl xcnpf^c nf ^ha hlcfnrlrxl HouaL 

opnent of parent Involvement to their 
present progran. Teachers oiyst be able 
to apply a historical perspective of 
parent Involvement to the development of 
their current and future plans. 


0 Teachers need to knoM about research stud- 
ies and outcoMS In the area of parent in- 
volvenent to support children's learning, 
Such research findings hIII help teachers 
establish and/or confln the benefits of 
parent involvenent In children's learning, 


0 Teachers need an appreciation of the spe- 
cific relationships of research findings 
to their particular parent involvenent 
progran or activities, Understanding the 
lipllcatlons of research hIII help tea- 
chers better define and d^elop their OHn 
appraoches to parent Involvenent In 
children's learning, 


0 Teachers lust be iblii to uew mA rrl. 
tlque the inportant research studies 
about parent involvement to support chil- 
dren's learning. Teachers must be able 
to Incorporate research findings Into 
their developnent of parent Involvement 
efforts Nhich support children's 
learning. 


0 Teachers need to Itnow about the develop- 
nentai nature of parent Involvenent efforts 
Nhich support children's learning. Tea- 
chers need to recognize that parent in- 
volvement prograis or activities are evolv- 
ing processes Mhlch take tine and occur 
at various levels of Intensity, 


0 Teachers need an awareness of the deve- 
lopnental nature of parent Involvement 
as it specifically relates to their pro- 
gran. A sensitivity to tine and growth 
factors will help teachers set realistic 
goals for parent involvenent to support 
children's learning, 

• 


0 Teachers nust be able to envision how the 
small steps are part of a larger wkale 
In the development of parent involvement 
activlties/progranis to support children's 
learning. 
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GUIDELINES MO SMIEGIES FOR TRMIIIII6 mm ABOUT PIIREIIT IKVOLVEHEHT TO SUPPORT CIIILDREII'S LENHUNG 



' M 




Prejcrvlce Tninlng 


Inservlce Training 


A. Personal Fraiewrlt 


A. Personal FraneHork 


u jiuaenis neeu iQ assess meir OMi inaiviouii attuiioes, Diille'Si and 
values Mith respect to parent tnvolveient to support children's 
learning. Students need to share results of insights froi these 
issessnents in group discussions or individually with instructors as 
a means of.exaiining their oxn likenesses and differences regarding 
parent Involveaent to support children's learning. 


■0 Teachers need to participate in both individual and group activi- 
ties that help then assess their m attitudes, beliefs, values, 
and capabilities regarding parent involvement to support child- 
ren's (earning. 


0 Students need to practice obtaining. facts alnut a school/school dis- 
trict's history, leadership, organization, cliiate, and otiier fea- 
tures. Studeiits need experiences In using these unique characteris- 
tics of schools in developing sample parent involveiient programs and 
activities or working with case studies, 


0 Teachers need to meet Mith othtr teachers, the principal, and 
school district administrators to discuss how their school/school's 
district's characteristics relate to the rjoals, objectives, and 
activities that teachers use in developing parent involvement 
efforts that support children's learning. 


u iiiuuciiia iiccu lu iiaiv CApcMClr«i;9 Willi pdrcillS (nm QlVcrSC loRlliy 

structures, educational backgrounds, interests, work experiences, 
tine availability, soclo-econonic levels, and cultures. Students 
need to attend PTA meetings and observe teachers making hine visits, 
confer Mith parents from diverse backgrounds, and help train parents 
for involvement in their children's learning. 


0 Teachers need to hold conferences with individual parents at hone 
and/or at school about what their needs, concerns, strengths, and 
interests are regarding parent involvement that supports children's 
learning. Teachers need to attend courses or uorkshops in adult 
learning to gain experience in helping parents from diverse 
backgrounds become more involved in their children's learning. 


0 Students need to participate in a range of activities Nithin differ- 
ent school comiunities. Students need to observe hoM teachers Mork 
Mith parents in different school connunities and to note the differ- 
ences and similarities betMeen or among school connunities. 

• 


0 Teachers need to take an active role in PTA meetings and attend 
neighborhood association meetings. Teachers need to observe vari- 
ous jiarent involvement programs and activities in different school 
communities Mithin their local area, 
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GUIOtimS MD SIRATEGIES m Mim TttCHEIIS MOUT PMENT IHVOtVEllHI TO SUPPOIIT ailllMlEK'S UAIIIINi 

m 



Preitnlce Tnlnliir 



B. PracDcil Franewrk 



0 Students need to reid llie lllenlure, talk to experts, md consult 
Nllh teachers iboyt the variety of parent Involvement iwdels that 
support children's learning. Students need to obtain Information 
about and evaluate the strengths and Neaknesses of several major 
voluntary and legally mandated models, particularly those models that 
are being used In their local area. Examples might Include the PTA, 
Head Start, FoIIon Through, and Title One/Chapter One. 



0 Students need to read about and observe the use of several effective 
methods for developing parent Involvement efforts to support child- 
ren's learning. Students need opportunities to observe and practice 
effective Interactions with parents, conference with parents, 
problepi-solve Htth parents, make hone visits to parents, and lead 
small and large group discussions Ntth parents. 



0 Students need to practice effective oral and wltten comunlcallon 
skills and role-play specific examples of both positive and negative 
Interaction. Students need to learn hoN to handle apathy, consensus, 
and conflict situations. 

0 Students need to be Informed about as wll as observe some of the 
limitations and areas of conflict In parent Involvement programs and 
activities to support children's learning. Students need to disucss 
possible solulons and ways of decreasing such problems and conflict 
areas In parent Involvement through roleplays, case studies, or 
actual experience. 



KIET 



Inserylce TrUwInf 



B. Practical Framework 



0 Teachers need to observe a variety of parent Involvement imdels 
(both voluntary and legally mandated) In operation. leachers need 
to visit and observe successful programs and activities In parent 
Involvement that support children's learning. Heetlngs Hllh pro- 
gran staff after such visits and observations Hould be helpful for 
leachers as they attempt to design efforts Mhlch utilize and/or 
ao'apt the best parts of other models for their own parent Involve 
ment program or activities. 



Teachers need to keep abreast of new ideas about effective methods 
of parent involvement to support children's learning. Teachers 
need access to literature and materials as well as need opportuni- 
ties to discuss then analyze these m ideas with other teachers 
involved in parent programs/activities that support children's 
learning, 



0 Teachers need to discuss and practice their coiunlcation skills. 

Specific training in handling apathy, consensus, and conflict 
• should be provided. 



0 Teachers need to Identify, assess and develop plans that help 
alleviate problems and constraints with parent Involvement ef- 
forts. Teachers need to hold Joint meetings with parents to con- 
sider limitations and possible ways to decrease or resolve these 
problems regarding parent Involvement which supports children's 
learning. 
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fiUIOEimS MO STMTEfilES FOIt TRMmWi lEOTS ABOUT mm IHVflim TO SUPPOIIT CIIIlORErS LEARNING 





im ' 


PreMr»ice Tninlng 

C. Conceptual FrameHorli 

0 Students need to conduct reviews of the theoretical literature re- 
garding parent Involvemnt to support children's learning. Students 
nee practice Identlfylng/crltlqulnj Ideas and considering hoM 
various theories relate to the goals and objectives of parent In- 
volvement efforts that support children's learning. 

0 Students need to exailne the early attenpts and at parent Invoivstitnt 
involveient. Students need to read and critique historical lltera- 
tore and to talk Hlth experienced professionals Hho have developed 
parent lnvolve«ent prograjis, Students need experience applying a 
his or cal perspective to developing parent InvolveiKnt prograij and 
activities, 

0 Students need to Identify, obtain and critique Inportant research 
studies about parent Involveient to that supports children's Jear- 
ng. Students need to practice Incorporating rsearch studies Into 
he developient of parent Involveient prograis and activities by 
designing hypothetical parent Involvnent plans. 

1 

0 Students need to observe and participate In parent Involvement pro. 
grams n different stages of developnent. Students need experiences 
In setting appropriate goals for prograns at various levels of de- 
velopnent, carrying out the ooals. and evaluaUno amii nrrmnKth ' 
ment, ^ 


Inservlce Iraintnq 

C. Conceptual Framrk 

0 Teachers need to read current parent Involvement literature and 
keep abreast of new theories and Ideas about parent InvolveiMint 
t at support children's learning. Teachers need to attend work- 
s ops and courses which deal with theories about the developent 
of parent Involveient that support children's learning. 

0 Teachers need to discuss the Implications of past parent Involve- 
lent efforts and how these relate to their current or future 
' plans. Teachers need access to 1 Iterature and materials about 
past parent Involvement programs/activities to support children's 
earning as well as experiences In selecting/applying aspects of 
these to their own parent Involvement efforts. 

Teachers need to hear about current research efforts/findings In 
parent Involvement to support children's learning. Teachers also 
need to participate In workshops and seminars led by parent In- 
vo vement experts In order to relate their own programs and actl- 
vltles to current research outcomes, 

0 Teachers need to visit and observe parent Involvement programs 
and activities at different stages of development. Teachers need 
to be trilned In time management, goal setting. Implementation, 
evaluation and revision of parent Involveroiint efforts. 
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GUiDELiis m sniMEGiEs m mm miis m] mm mmm] in suwed miomu. KcisiMiiii 



A, Personal FrMewrli 



0 Teachers need U im Ihelr m liellefs, 
altlludes, values and capabllllles regard- 
Ing Ihe Involveiiient of parents In educa- 
tional declsion-ialdng. Such knouledge 
Nil) provide teacher^ with a foundation 
for developing their omi programs or acti- 
vities of parent Invotvement in shared 
educitional declsion-naklng. 



0 Teachers need to know about the individual 
traits of their school districts. KnoNing 
about school/school district characteris- 
tics is important data In helping determine 
what the focus of teachers' efforts to in- 
volve parents in shared decision-maldng 
could include. 



0 Teachers need to linoM about ik Importance 
df individual interests, strengths, needs 
and characteristics of parents In a school. 
Familiarity Hith the diversity of family 
structures, education, Morl( experiences, 
tine availability, socio-economic levels, 
and cultures tiill provide teachers with 
Important data for developing shared 
declsionnnalting programs/activities. 



0 Teachers need to Ym about the uniqueness 
of the school comnunily. KnoMledge about 



"BilDEllHES 
.ttiwrstandlng 



h. Personal frameworlt 



0 Teachers need to be aware of and appreci- 
ate their own uniqueness regarding parent 
Involvement in educational decision-malt 
ing. This will enable teachers to better 
conceptualize and then develop appropri- 
ate activities for parent involvement in 
educational declsion-maldng which best 
fit their styles and situations, 



0 Teachers need to be sensitive to the in- 
dividuality of a school district In order 
to better select and then conceptualize 
a plan for parent involvement in shared 
declsion-maldng that Is relevant lo the 
school/school district's uniqueness. 



stills 



0 Teachers need to comprehend the complexi- 
ties Involved In working with diverse 
groups of parents within a school. 
Parents bring with them varied back- 
grounds of beliefs, values, attitudes, 
and experiences that will directly affect 
the extent lo which parents can and will 
participate in shared decision-making. 



0 Teachers need lo be sensitive lo the di- 
ferences between and within a school's 



A. Personal Framework 



0 Teachers must be able to objectively 
identify and examine their own values, 
altiludesi and capabilities regarding 
parent involvement in shared decision- 
making. Teachers must be able to util- 
ize the knowledge about themselves in 
developing objective parent involvement 
programs or activities that included 
shared educational decision-malting. 



0 Teachers must be able to acquire, 
analyze, and use Information about a 
school district's unique features. 
Tills Includes being able to determine 
a school/school district's history, 
leadership,, organization, and other 
features and then incorporating 
these characteristics into a plan 
for parent Involvement in shared 
decision-making. 



Teachers must be able to assess the in- 
terests, strengths, needs, concerns and 
characteristics of parents in a school. 
Teachers aisp must be able lo accurately 
apply this information to developing 
appropriate methods of Involving parents 
In shared declsion-makidg. 



0 Teachers must be able lo Identify like- 
nesses and differences between and within 



25 



ERIC 



2b 



GUIDELIIES AID STRATEGIES FOR TRIIIRIiil TEACHERS ABOilT PAREKT INVOLVEK NT IN SHARED EDUCATIONAL DECISION-MKING 







Guidelines 






KnwlHlge 


Understinding 


Skills 


A. 


Personal Frinework (continued) 


A. Personal Franework (continued) 


A. Personal Framework (continued) 




the uniqueness of a comnUy will er.ible 
teachers to better focus on how to Nork 
.Mlth the specific parent populations re> 
garding their involveMnt effort in shared 
decision-making, 


conMinity, Teachers need to understand 
both the importance of building a program 
from where the corounity is and hoM 
these differences In coiMinitles relate 
to differences in approaches to parent 
Involvenent in shared decision-making 


a school's comnynity. Teachers must be 
able to appropriately utillie this Infor- 
mation in planning relevant parent In- 
volvement programs or activities In 
shared decision-making. 


e. 


Practical Frgnework 


6, Practical Framework 


B. Practical Framework 




0 Teachers need to know the perspectives of 
experts and practitioners regarding a 
variety of models for involving parents In 
shared decision-nailing. Teachers need to 
knoM about both voluntary and legally 
mandated programs Hhlch have shared 
declslon-nakingMltli parents as a 
component. 

♦ 


0 Teachers need to understand the many ways 
in which various models can Involve par- 
ents In shared decision-uking. <hes8 
include helping make decisions regarding 
school/classroom instruction, discipline, 
budget, environment, district boundaries, 
and more, tncorporatltig the ideas of 
such program models wili help teachers 
develop pore of an awareness regarding 
the complexities associated with involv- 
ing parents in shared decision-making. 


0 Teachers need to be able to adapt various 
models (both voluntary and legally man- 
dated) of shared decision-making to their 
parent involvement efforts. They need to 
be able to Identify, access, evaluate, 
and effectively use resources and ma- 
terials dealing with shared decision- 
making, particularly in their school, 
state, district, or region. 




0 Teachers need to know about the variety 
of effective lethods for developing parent 
Involvement In shared decision-naking ef- 
forts. Such knoMledge Hill enable teachers 
to develop a wider range of Involvernt 
opportunities for parents regarding ..<'<ared 
decision-making. 

! 


0 Teachers need to understand the appro- 
priateness of specific parent involve- 
ment methods relating to shared de- 
cision-naking, An awareness and appreci- 
ation of these letliods will help teachers 
better determine the levels of participa- 
tion which best match the interests/ 
characteristics of parents regart'lng 


0 Teachers must be able to Identify, lo- 
cate, and critique various methods of 
volving parents in shared decision- 
making. Some specific skills teachers 
must have are effective conunlcatlon 
(both oral and written), working with 
parent groups, using team approach to 
decision-making, facilitating the 



GuioaiiEs MD mmm m m\m mmi about parent ntYHVEHEiiT m suuied educational kcision-kakiiig 





UNMlidOl 


unucriiinainy 


SklKS 


B. Practical Franewrk (continued) 


B. Practical FraieHork (continued) 


B. Practical Framework (continued) 




shared decision-making In their programs 
activities. 


decision-making process, planning, Iden- 
tifying goals and priorities, and work- 
ing within budgets. 


0 Teachers need to ItnoM about Interpersonal 
comunlcatlofl and huian relations. Tea- 
chers need to ItnoM hoM to ccmunlcate ef- 
fectlvely Nith a variety of people In a 
variety of declslDn-Nlting situations. 


0 Ti'Bchers need to understand how their In- 
terpersonal comunlcatlofl and relation- 
ships 'iffect the develoMent of their 
parent Involvement; in shared declslon- 
naklnj efforts. 


0 Teachers must be able to effectively cn- 
munlcate In a wide variety of both pos- 
itive and negative situations. Teachers 
need to have effective cmunlcatlon 
skills (both oral and written) In working 
with individuals, snail groups, and large 
groups regarding shared declsion-naklng; 


0 Teachers need to im about possible prob- 
\m m lliltatlons associated nith devel- 
oping parent Involvenent prograis In shared 
declslcn-flaklng, Knowing the lliltatlons 
will provide teachers with a franework 
to deal with specific constraints of their 
program, 


0 Teachers need i;o be cignlzant of how some 
of the specific problems such as time, 
cost, attitudes, support, and special in- 
terest pups will affect parent Involve^ 
ment programs In shared decision-making. 
Teachers need to relate this InfomatlKi 
to the process of setting the goals anri 
Dujcunes for pdreni inroivciieni in 
shared declslon-naldng, 


0 jachers must be able to work within the 
llnltitlons of parent Involvement In 
shared decision-making and develop plans 
which appropriately overcome some of the 
problems such as time, cost, attitudes, 
support, and special Interest groups. 


C. Conceotual FMnPwnrk 


\tt wwyiwi rrfliflcHorK 


C. Conceptual Framework 


0 Teachers need to know about various theor- 
ies concerning parent Involvement In shared 
declslon-iuMng. These theories will help 
provide teachers with a conceptual frane- 
Mork for developing shared decision-making 


0 Teachers must appreciate the increased 
cofoplexlty of both social and educational 
systems and hoH this cosylexlty 
relates to the concept of parent Involve- 
ment In shared decision-making. Teachers 


0 Teachers must be able to Identify, ana- 
lyze and sumarlze the relevance of 
theories regarding parent involvement 
In shared decision-making. Teachers 
must be able to use the appropriate 
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C. Conceptut) Frsxsifork (cnnUnued) 



efforts In cltssrr^ns and schools Nith 
parents. 



0 Teachers need to knoN the historical back- 
ground of parent involvewnt in shared de- 
cision-making. This history Nil) help tea' 
chers focus on the iiiportance of parents' 
rights and responsibilities regarding par- 
ticipation in educational declslon-iaking. 



0 Teachers need to knoMNhat the research 
says concerning parent Involvement in 
shared decision-naking. Such research 
findings will provide infomation to tea- 
chers' efforts in establishing and/or con- 
finning the benefits of parent involvement 
in shared decision-naking. 



0 Teachers need to knoM that parent involve- 
ment In shared decislon-iaking is an 
evolving, developmental process. It takes 
tlie for parent involvenent program/ 
activities in shared decision-making to 
grow and become effective. 



Understanding 



C. Conceptual Franemrk (continued) 



should cnprehend the relevance of vari- 
ous theories to the development of shared 
decision-making approaches in their 
parent involvement programs/activities, 



0 Teachers need to realize the specific 
benefits that parent involvement in 
shared decision-naking has had in the 
past. Understanding the past events 
nIII help teachers relate the effect of 
shared decision-making for conceptualiz- 
ing and developing parent involvment 
program or activities, 



0 Teachers must have a broad appreciation 
of the relationships that research find- 
ings have to the conceptualization and 
development of parent involvenent pro- 
grams or activities with shared decision- 
making as a major component. A broad un- 
derstanding of research liiiplicatlons nIII 
help teachers better develop more viable 
progrannatlc approaches to parent in- 
volvement in shared decision-naking. 



0 Teachers need an awarentss of the de- 
velopmental nature of parent involvement 
especially as it specifically relates to 
their programs or activities. A sensiti- 
vity to time and growth factors will help 
enable teachers to set realistic goals 



C. Conceptual FrameHork (continued) 



theories or parts thereof regarding 
parent involvement in shared 
decision-making in determining the 
framework of goals, objectives and 
activities. 



0 Teachers must be able to examine the 
early attempts and consequences of par- 
ent involvement in shared decision-mak- 
ing. Teachers need to be able to associ 
ate the historical relevance and emergenc 
of parent involvenent in shared decision 
Hiking with the development of the curr- 
ent parent Involvement program or 
activities. 



0 Teachers must be able to identify, lo- 
cate, and critique the important re- 
search studies concerning parent involve- 
ment in shared decislon-fflaking. Teach- 
ers need to be able to use these findings 
and implications in developing their own 
parent Involvement program: or activities 
for shared decision-making. 



0 Teachers must be able to effectively 
use and manage the time needed to devel- 
op and implement programs/activities for 
parent involvement in shared decision- 
naking. Teachers must be able to 
to envision how initial low levels of 



3i 



GUIDEUNES MO STMICfilES rOR TMININ6 TEACHERS UOUT PMENT INYOLVEHE NT IN SHAREO EDUCATIONIU. DECiSION-IUXiNG 



GUIDELINES 


KnoHledge 


(Inderstindlnp 


Skills 


C. Conceptual Franewrk (continued) 

* 

* 


C. Conceptual Franewrlt (continued) 

for e)7orts concerning parent Ir* 
volvement In shared declslon-naldng. 


B. Conceptual FraneHorh (continued) 

parent InvoI'Mt are part of a larger 
Mhole In developing effective parent 
Ipvolverat lit shared decision-making 
effpfts. 

* 
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mmm MD SMEGIES fir TMimwi lEAaitllS about PNIENT IIHIOLVENENT in StUUtEO EDUCATIOIUU. DECISlON-HiUdNG 



fmtn\a TntnTnT 



A. Personal FraneMork 



Students need to assess their own beliefs, attitudes, and values 
about. parent Involvement in shared decislon-iaking. Students need 
to ex^ilne theiselves individually and then share their understand- 
ings xlth snail groups of students and teachers to see hoN their 
unique characteristics relate to the type of parent Involvement 
plans for shared decision-Making that they might develop. 



0 Students need to obtain Information about a school district's 
history, leadership, organization, climate, and characteristics. 
'Students need to Incorporate these facts into plans for developing 
parent involvement programs In sharid decision-making, Students 
need to observe the differences among and between various kinds of 
school districts and the different kinds of programs and activities 
that each has In operation. 



0 Students need to attend PTA meetings, shared decision-making 
meetings, and conferences Mith parents from diverse educational 
backgrounds, family structures. Interests, work experiences, 
tine availability, soclo-econonic levels, and cultures. Students 
need to observe teachers interacting Mith many parents in a variety 
of situations, and to practice working with parents through role- 
plays or actual experiences. 



0 Students need to visit and participate in a range of parent in- 
volvement activities and programs in several different school 
coMPunlties. Students need to discuss hoH the differences in 
school cmynitles relate to differences In parent involvement 



inservlce TratninT 



A. Personal Framrk 



Teachers need opportunities to examine their omi attitudes, be- 
liefs, values, and capabilities about parent involvement In 
shared decision-making, Teachers need to discuss their unique 
characteristics and how these Individual traits relate to 
various programs and activities regarding shared decision-making. 



0 Teachers need to have neetlngs Nith other faculty, administrators, 
and pareiits in their own school district to discuss and plan 
hoM to Incorporate the uniijue features of their school district 
Nith parent involvement In shared decision-making activities, 
TeacherSi administrators, and parents need to visit other 
school districts to see hoM different types of parent Involvement 
in shared decision-making programs and activities are developed 
based on unique local characteristics, 



0 Teachers need to hold meetings and workshops with parents to con- 
ceptualize then develop plans for shared decision-naklng. 
Teachers and parents need to visit and observe other parent In- 
volvement programs and activities in shared decision-making 
to see what possible adaptations could he utilized in efforts 
Morking with parents from diverse backgrounds. 



0 Teachers need to Interact ulth neighborhood associations and par- 
ticipate with parent activities in a variety of school coiunl- 
tles. Teachers need to observe hoM different comnunitles develop 
parent Involvement in shared decision-making programs and 
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m 




Prtiervlce Tnlning 


Inservice Training 


A. Persona) Franwork (continued) 


A. Personal FraneMork (continued) 


prograins sno iiciivuibs in snireo oecision*iKiKingi 


activities. 


B. Practical FraneMork 


B. Practical FraneMork 


0 Students need to Interact Mlth experts and professionals about the 
variety of effective lodels for parent Involvement In shared 
declslon-naklng. Students need to read the literature, Identify, 
then discuss the advantages and disadvantages of both voluntary 
and legally undated parent Involvement declslon-iaklng lodels. 


0 Teachers need to obtain and critique Information from the litera- 
ture regarding the variety of parent Involvement models for shared 
decision-making models. Teachers need to visit other programs 
and read the literature about shared decislon-inaklng Nith respect 
to parent Involvement. 


0 Students need to obtain Infoniatlon about a Nide variety of effec- 
tive methods for parent Involvement In shared decision-making, 
jiuunii) WWII w mu luoui inese Kinoos sno ansiyie ineir 
appropriateness for parent Involvement In shared decision-making 
efforts through case studies. Students need to talk Nith experts 
and observe practitioners working with parent groups, building 
teams, making decisions, planning, managing tine, Identifying 

fimlc snn ni*4nitlMAf ftnn uahvIha ul^kln ltiiiJflA^# 

godis diiQ prioruifiSi anuworKiny wunin DuasetSi 


0 Teachers need to review and critique neM methods of parent In- 
volvement in shared decision-making. Teachers need to partlcl- 
pace in MorKsnops and seminars with experts, parents, and their 
practitioners, and teachers need access to current literature 
about effective models of parent involvement In shared decision- 
making. 


0 students need to practice effective comiunlcatlon skills through 
roleplay or actual experience. Students need to observe cooperative 
conflict resolution. 


0 Teachers lieed to assess and practice their conunlcatlon skills. 
Teachers ' ■ai 'lefresher' training in handling apathy, consen- 
ts, ill"- I "llct. 


u oiuoenis nccu upporiunuies lo wunBSS f irSi^nano somo ot tnG proD^ 
lems and constraints of parent Involvement In shared decision* 
maMng. Students need to discuss and analyze various ways to 
lessen these limitations. 


0 Teachers L^d to identify then examine the limitations of parent 
involvement In shared declslon-naklng. Teachers need to 
devise strategies to alleviate and overcome some of the problems 
and constraints of parent Involvement In educational 
declslon-naklng. 
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C, Conceptual FrM«Hork 



Students need to read and synthesiie the theoretical literature re- 
gardlnj parent involvenent in shared dedslon-iaklng, Students 
need opportunities to discuss with professionals hoH various 
theories relate to prograis and activities in shared decision- 
malting, 



Students need to find out about the history of parent Involvement 
shared declsion-ialiing both fm the literature and fron 
experienced professionals. Students need to discuss hoM early 
shared declslon-naltlng efforts have helped to influence current 
developments in parent Involvenent. 



0 Students need to access and critkue the «aJor ;"esearch studies 
about parent InvolveMnt in shared decision-making. Students 
need to utlllie research findings in developing plans for parent 
Involvement in shared decision-making. 



0 Studen s need to participate In a variety of parent Involvenent pro. 
grams In shared declslon-iaklng when the programs are at different 
stages of groxth and development, students need to observe 
Jow goals are set at different points In a program's evolveraent, 
hoM goals are carried out, and hou goals are evaluated. 



Inservice Training 



C. Conceptual FrameHork 



0 Teachers need to participate In courses, rrUkfs, and meetings 
Nhere theories of parent Involvement In shared decision-making 
are presented and critiqued. Teachers need access to current 
theoretical literature and opportunities to discuss with 
other teachers how theories of shared decision-making can be 
utIiUed In the development of their m parent Involvement 
program and activities. 



Teachers need to review Information about past programs and 
activities In shared decision-making, Teachers need opportuni- 
ties to analyie'the historical evolvement of parent Involvement 
In shared decision-making and Its possible relationship to their 
programs and activities. 



0 Teachers need to actively participate In analyzing research find- 
logs, Teachers need to read current research journals and books 
and to attend workshops and seminars where research Implications 
of parent Involvement In shared decision-making are presented and 
discussed. 



0 Teachers need to observe and visit parent Involvement programs 
in shared decision-making at different points In their 
development. Teachers need training In developing realls'lc 
goals and time frames. 



•38 



40 



Significance 



These guidelines and strategies represent what the Parent Involvement 
in Education Project feels is a significant contribution in helping to 
build more effective partnerships between homes/communities and the public 
schools. A strengthening of these partnerships can lead to more relevant 
and quality educational experiences for all learners. 

The materials are designed to serve as a basis for expanding, 
increasing sensitivity to, and soliciting parent cooperation, support as 
well as input into education. The guidelines and strategies are 
specifically aimed at helping to sharpen preservice and inservice teachers' 
as well as administrators' abilities with respect to parent involvement in 
children's learning and in shared decision-making with educators. Local 
and state education agencies, institutions of higher education, and 
professional/lay organizations will find the guidelines and strategies 
useful to and supportive of their efforts which promote more effective 
partnerships between homes/communities end the public schools. 

SUMMARY 

The primary purpose of the guidelines and strategies is to help train 
preservice and inservice elementary school educators about parent 
involvement. The guidelines and strategies are unique because they are 
based on research and were developed using input from experts and 
professionals actively engaged in teacher education and/or parent 
involvement. These guidelines and strategies are the product of a 
comprehensive effort which included surveys of key stakeholders in parent 
involvement, a review of the parent involvement literature, need-sensing of 
teacher educators and experts in the parent involvement field, and reviews 
of draft versions of the document. 

The guidelines and strategies are designed to be used in a range of 
teacher training situations but are not a prescriptive plan for parent 
involvement teacher training. The broad nature of the guidelines and 
strategies enables them to be used moreso as a framework for developing 
courses or parts of courses, modules, seminars, or workshops on parent 
involvement. Teacher educators can also use the guidelines and strategies 
to develop their own parent involvement teacher training materials as they 
allow for flexibility and creativity on the part of teacher trainers. This 
is especially important when the amount of time available for parent 
involvement instruction among teacher educators will vary. 

A flyer describing the guidelines and strategies will be devc : /d and 
mailed to local school districts, state education agencies, and 
colleges/universities, etc. within SEDL's six state region. Those 
interested can then request copies of the guidelines and strategies and/or 
other information from PIEP. 



41 

24 



